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e all teachers at the school meet the registration requirements of the Victorian Institute of Teaching (VIT)

e the school meets prescribed Minimum Standards for registration as regulated by the Victorian Regulation and
Qualifications Authority (VRQA) in accordance with the Education and Training Reform Act 2006 (Vic) (this
includes any exemption granted to this school by the VRQA, for the most recent calendar year, in relation to
minimum student enrolment numbers and/or the curriculum framework requirement to deliver a languages
program)

« the school meets the requirements of the Child Safe Standards as prescribed in Ministerial Order 1359 —
Implementing the Child Safe Standards — Managing the risk of child abuse in schools (PDF).

Attested on 26 March 2026 at 07:07 PM by Michelle Winch (Principal)

« As executive officer of the school council, | attest that this 2025 Annual Report to the School Community has
been tabled and endorsed at a meeting of the school council and will be publicly shared with the school
community.

Attested on 26 March 2026 at 07:07 PM by Michelle Winch (Principal)
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How to read the Annual Report

What does the About Our School commentary section of this report refer to?

The ‘About our school’ commentary provides a brief background on the school and an overview of the school’s
performance over the previous calendar year.

The ‘School Context’ describes the school’s vision, values, and purpose. Details include the school’'s geographic location,
size and structure, social characteristics, enrolment characteristics, and special programs.

The ‘Progress towards strategic goals, student outcomes, and student engagement’ section allows schools to reflect on
highlights related to implementation of and progress towards the School Strategic Plan and Annual Implementation Plan,
and efforts to improve student learning, wellbeing, and engagement.

What does the ‘Performance Summary’ section of this report refer to?
The Performance Summary includes the following:

e School Profile
o student enrolment information
o the school’s ‘Student Family Occupation and Education’ category
o responses to the General Satisfaction area of the Parent/Caregiver/Guardian Opinion Survey
o school staff responses to the School Climate area of the School Staff Survey

e Learning
o English and Mathematics for Teacher Judgements against the curriculum
o Reading and Numeracy proficiency levels for National Literacy and Numeracy tests (NAPLAN)
o Reading and Numeracy relative growth for National Literacy and Numeracy tests (NAPLAN)
o Senior Secondary Completions and mean study score

o Wellbeing
o student responses to the Sense of Connectedness area in the Student Attitudes to School Survey
o student responses to the Management of Bullying area in the Student Attitudes to School Survey

e Engagement
o how many exiting students go on to further studies or full-time work
o how many Year 7 students remain at the school through to Year 10
o average absence days per student
o student attendance rate

Key terms used in the Performance Summary are defined below:

Similar Schools

Similar Schools are a group of Victorian government schools with similar characteristics to the school.
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This grouping of schools has been created by comparing each school’s socio-economic background of students, the
number of non-English speaking students and the school’s size and location.

NDP and NDA

‘NDP’ refers to no data being published for privacy reasons or where there are insufficient underlying data. For example,
very low numbers of participants or characteristics that may lead to identification will result in an ‘NDP’ label.

‘NDA'’ refers to no data being available. Some schools have no data for particular measures due to low enrolments. There
may be no students enrolled in some year levels, so school comparisons are not possible.

Note that new schools only have the latest year of data and no comparative data from previous years. The department
also recognises unique circumstances in Specialist, Select Entry, English Language, Community Schools and schools
that changed school type recently, where school-to-school comparisons are not appropriate.

The Victorian Curriculum

The Victorian Curriculum F—10 sets out what every student should learn during his or her first eleven years of schooling.
The curriculum is the common set of knowledge and skills required by students for life-long learning, social development
and active and informed citizenship.

The Victorian Curriculum is assessed through teacher judgements of student achievement based on classroom learning.

The curriculum has been developed to ensure that school subjects and their achievement standards enable continuous
learning for all students, including students with disabilities.

The ‘Towards Foundation Level Victorian Curriculum’ is integrated directly into the curriculum and is referred to as ‘Levels
Ato D' ‘Levels A to D’ may be used for students with disabilities or students who may have additional learning needs.
These levels are not associated with any set age or year level that links chronological age to cognitive progress (i.e.,
there is no age expected standard of achievement for ‘Levels A to D).

Updates to the ‘Performance Summary’ in the 2025 Annual Report

NAPLAN relative growth data has been included in the 2025 Performance Summary as there is sufficient data available
for the comparison.
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About Our School

School context

Matthew Flinders Girls Secondary College (MFG) is a government girls’ secondary school located
in Geelong, approximately 500 metres from the city centre. Established in 1856, the school has a
long and proud history and is one of only 5 girls-only government secondary schools in Victoria,
and the only one located outside metropolitan Melbourne. MFG’s mission is to empower girls and
enable excellence, supporting students to achieve high levels of learning, confidence and
leadership.

The school operates across 2 sites: the Main Campus, which includes the historic Merrya building
(1856) and the Embling Building (1970s), and the nearby Helen Fraser Campus. The Main
Campus houses the majority of learning programs, while the Helen Fraser Campus supports
programs including music, physical education, examinations and media. The school’s central
location provides access to a range of community and educational facilities including Geelong
Library, the Geelong Performing Arts Centre, Geelong Gallery, the Geelong Tech School, Deakin
University and Kardinia Park. The school facilities are also used by the Victorian School of
Languages and community groups.

In 2025 the school enrolment was 614 students. While many students live within the local area, a
significant proportion travel from across the wider region including Colac, Barwon Heads, Lara,
Inverleigh, Bannockburn and Werribee. Students transition to MFG from more than 55 feeder
primary schools, contributing to a diverse student population with varied cultural, socio-economic
and family backgrounds. The school’s Student Family Occupation (SFO) index in 2025 was
0.3654.

MFG supports a range of learners. In 2025, the school supported 15% of students with additional
learning needs, including students with funded Disability Inclusion (DI) support and students
learning English as an Additional Language (EAL). A small number of students identify as First
Nations. Targeted supports include Individual Education Plans, Student Support Groups, literacy
and numeracy interventions, and a First Nations advocacy group supported through the school’s
Reconciliation Action Plan.

The school is staffed by a Principal, 2 Assistant Principals, 6.5 leading teachers and learning
specialists, approximately 56.4 equivalent full-time teaching staff and 16.9 education support staff.
The teaching workforce is highly experienced, with many staff in the Classroom Teacher 2 range
and over half of teachers working part-time.
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Progress towards strategic goals, student outcomes and student
engagement

Learning

In 2025, the college leadership team introduced Professional Learning Communities (PLCs) with a
focus on the new Victorian Teaching and Learning Model (VTLM) 2.0. Staff professional learning
introduced the focus of explicit instruction and implementing classrooms norms to develop best
practice in classrooms. Our students remained focused on their learning and this was evidenced
in many of data sets.

Highlights included:

Supported the learning of all students through differentiated instruction, particularly for DI
support students and those working above the level continued to review, define and
document our curriculum and teaching programs, particularly the Lesson Activities
Sections of the Unit

Continuing to implement the Scaffolding Numeracy in the Middle Years program with a
focus on providing more extension activities for enrichment students-there is an extra
teacher in the class to support this learning

Year 7-9 Literacy Results improved through the Tutor Learning Initiative students

Year 7-9 Multiplicative Thinking Results improved as noted through internal assessment
measures

Implementing a professional learning program to support staff understanding of and how to
differentiate for Disability Inclusion students and High Ability students

Developed a whole school strategy for revision and the explicit teaching of study skills and
revision techniques in MFG Way 7-12

Teachers analysed and used formative assessment data (VCE analysis, ‘teacher detective
analysis’, Years 10-12 exam data analysis, subject based assessment tasks etc.) to inform
their pedagogy and assessment practices

DI students identified and reviewed for funding, applications submitted and funding
allocated in 100% of cases

Year 10 exam revision and exam genre teaching was refined

Year 12 exam data was reviewed and teachers set goals for improving VCE student
results and exam performance.

PAT reading assessments were undertaken for all Year 7-9 students to monitor learning
growth in reading

Students requiring additional Literacy and Numeracy support were identified through
diagnostic assessment in Year 7 and supported within a specialist Literacy and Numeracy
classes in Year 8 and 9. This replaced their Indonesian Language classes and provided
targeted intervention
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e Year 9 students achieving above the expected standard in Literacy were placed in an
enrichment program for Year 10.

Our Professional Learning Communities (PLCs) professional learning model was developed to
share best practice with each other and develop new practices across learning areas and within
learning area teams.

VCE and VCAL (VCE VM) teachers maintained the focus on high expectations for all students,
particularly regarding SACs and SATs. Teachers reviewed their VCE and ‘teacher detective’ data
and set goals for improving students outcomes in Year 12. They were supported with coaching
and professional learning opportunities targeted at their goals. Our Dux scored of MFG scored an
outstanding 93.65. At MFG our VCE median was 30, which was the highest median for local
Geelong Government Schools. Our NAPLAN growth data in numeracy and reading shows that we
are higher than similar schools and in line with the state. Our NAPLAN Year 9 reading is 7%
higher than the state and evidences the impact of our whole school focus on reading.

Our future work includes:

¢ Building on the implementation of the VTLM 2.0, with a focus on retrieval practice, explicit
teaching of writing, and strengthening teacher knowledge of explicit direct instruction

Reviewing the current homework policy

Building the capacity of middle leaders to support teacher change and improve practice

Continuing to engage with research evidence to inform the early stages of an MFG
instructional model

Reviewing assessment tasks to ensure academic integrity and alignment with statewide
reporting guidelines.

Wellbeing

In 2025 we embedded our strength-based positive engagement process for behaviour
management which focused on students being "Ready to Learn" and teachers having clear
expectations (MFG Engagement Practices) of students. Staff actively follow up processes when
students are not ready to learn with both reactive and proactive engagement strategies. MFG
Engagement Practices were the basis of our professional classroom observations that all teaching
staff undertook. MFG supported the learning of all students through a differentiated approach to
student engagement and student wellbeing by providing mental health support through our mental
health practitioner (MHP), occupational therapists, Headspace in schools and a school nurse. We
continued to refine our MFG student leadership program by providing more leadership
opportunities for students and improved the house leadership system and refined the junior school
council. We improved the transition to and within MFG by developing some rights of passage
activities and house activities to promote connection to school. We continued to monitor
attendance and put in place individualised support for students identified at risk.

The following outlines the progress made in wellbeing:
¢ Sense of connectedness to the school is building and is above the 4-year average for MFG

¢ Managing bullying was above the 4-year trend and is therefore improving
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¢ Continued to build and refine our partnership with The Resilience Project (TRP) and
continued to refine our wellbeing curriculum for Years 7-12 in MFG Way

o Staff professional learning on TRP, DI, MFG Engagement Practices and refined school
processes for managing wellbeing issues

¢ Continued to align and refine whole school practices with DI policies and processes for
student engagement and wellbeing

¢ Refined MFG frameworks, policies and processes for student engagement and wellbeing
in line with current DI, Safe Schools, Respectful Relationships, mental health initiatives
and DE requirements - commenced and refined some policies and processes

e Streamlined Wellbeing Case Management Database (with MHP) and Engagement
Database (House Leader) to support our most vulnerable students

¢ Implemented a variety of wellbeing focused programs from the Mental Health toolkit - Life-
changer, Elephant consent Education

At MFG we offer supports to support our students’ mental health and wellbeing:
o Tier 1: Positive mental health promotion
e Tier 2: Early intervention and cohort specific support
o Tier 3: Targeted support.

We were able to re-launch our culturally special days such as MADDD Day — a celebration of the
Arts and whole school assemblies.

All students in our Tier 2 and 3 DI program set learning, social and personal goals in their
Individual Learning Plans (ILPs). With the support of the parents/carers, teachers and support
staff most of the students achieved their goals. When at school, students were able to access our
‘Hub’ and the adjoining sensory garden. In addition, non-funded neurodivergent students were
supported by our Occupational Therapist and teacher time release afforded by the Tutor Learning
Initiative which allowed us to run tailored small group programs for these students.

Our future work includes:
¢ Reviewing and documenting daily and weekly attendance processes

¢ Reviewing the VCE attendance policy and implementing after-school SAC catch-up
sessions

¢ Reviewing and documenting wellbeing roles, caseloads, and referral processes
¢ Continuing to identify at-risk students and submit ILPs

¢ Auditing the MFG Way curriculum for wellbeing and resilience outcomes.

Engagement

Our attendance rate was similar to both the state and similar schools, however absences were
slightly higher than our four year average. Our MHP and Occupational Therapist (OT) worked
hard with our House Leaders to re-engage high needs or at-risk students. There are a few chronic
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school refusers that impact these data sets significantly.

Retention in 2025 was up 10% on our 4-year average which makes us equal to the state average.
This reflects the significant work of the Leader of Wellbeing and Transition and Leader of
Wellbeing and Engagement, who have worked tirelessly with their teams, students and families to
engage students. We continue to monitor at-risk students and investigate factors such as young
people connecting with friends in their local communities and choosing to return to the school in
their local area and young people disengaging from education all together. A small group of
students leave MFG each year in Year 10 to study in other schools that run a specific program
that they would like to study. Most students who start in Year 11 go onto Year 12 and most of our
Year 12s leave MFG go on to further study or work.

Engagement highlights included:

¢ Implemented classroom observations that focused on engagement practices into the
school professional learning program

¢ The percentage of students exiting the school to full-time studies or employment was 91%,
almost 10% higher that the state and above our 4-year trend

e The percentage of Year 7 students who remain at school until year 10 is 70%, which is is
higher than our 4-year trend and in line with the state average

e Year 7 attendance was the best across the college, with Year 10 being the lowest. Low
attendance at year 10 is common across schools in the region, however we will continue to
look at ways to improve this.

e Parent/student update provided regular messaging around the importance of attendance at
school and its impact on student learning and connectedness

e Principal class investigated specific engagement levels of priority cohorts.

At a school level, we continue to develop and refine our engagement initiatives across all year
levels at the school. Our attendance processes are due for a review and refinement in 2026.

Our future work includes:
¢ Reviewing and monitoring Ready to Learn expectations
¢ Reviewing interim and semester report templates to include Ready to Learn descriptors
¢ Reviewing the uniform policy

¢ Reviewing, documenting and monitoring acceptable student use of technology, including
mobile phones, headphones and devices.

Other highlights from the school year

The following highlights were noted in the 2025:
¢ Appointment of a new substantive Principal

¢ Appointment of a new substantive Assistant Principal
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¢ Appointment of substantive Leader of Teaching Learning and Assessment

¢ Parent satisfaction results well above the state average
¢ School Staff Survey results well above the state average

¢ Increased participation in whole school events - Swimming Carnival, Athletics Day, Cross
Country, MADD Day

e Significant increase in VCE results including study score median of 30, with particularly
pleasing results in English

e Teaching staff significant focus on consistency of engagement practices

¢ Sustained NAPLAN reading and student growth data has been a successful outcome in
2025

e Continued focus on development of learning spaces around the college to be purpose built
for learning. Students and school staff consistently commented on the impact these
refurbishments had in creating a more engaging and productive learning environment.

Financial performance

Financial Performance Report — January to December 2025

The school’s financial position for the 2025 calendar year resulted in an overall planned operating
credit deficit of $215,003. Targeted Cash Initiatives have been held to pay for this deficit. Those
include Jobs, Skills and Pathways Coordination, Career Education Funding (CEF), MYLNS
Improvement Teachers, Equity (Catch Up) 2026, Equity (Social Disadvantage), Maintenance and
Minor Works Funding, Regional Bus Coordination funding.

Total funds available for the year were $9,659,802, comprising $8,356,243 in credit funding and
$1,303,559 in cash funding. Following internal transfers of $92,798 between the credit and cash
sections for regional bus coordination, the available operating funds were $8,449,041 in credit and
$1,210,761 in cash.

Salaries for Classroom Teacher 2 staff represented a significant proportion of the school’s credit
budget in 2025. The total salary cost of $4,433,082, plus 15.2% on-costs ($673,828), resulted in a
combined expenditure of approximately $5,106,910. This equates to around 61% of the total credit
budget of $8,356,243, highlighting the significant financial commitment required to maintain the
current staffing profile. While staffing is central to delivering high-quality teaching and learning, this
level of expenditure places considerable constraints on the remaining budget available for other
operational priorities.

As at 31 December 2025, the school’s cash and current assets totalled $1,856,426, a decrease
from $2,176,820 at the same point in the previous year. This decline reflects the application of
interest income and previously accumulated reserves to offset the operating deficit.

Revenue from DE grants totalled $953,557, which was higher than the $766,281 received in 2024.
This increase was primarily due to the School Saving Bonus (SSB) and the Regional Bus
Coordinator payment being received as offline cash payments rather than through credit SRP
funding.
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Conveyance revenue was also higher than in previous years; however, this funding is collected by
the school and reimbursed directly to families, resulting in a neutral financial impact. With the
introduction of free travel in 2026, this revenue stream will cease. Similarly, transfers from other
schools represent funding collected for regional bus fares and paid to the Department, and this
process will also discontinue in 2026.

Revenue from camps and excursions was higher than budgeted but lower than the 2024 figure.
As with conveyance, this revenue has a neutral effect as it is used to cover the cost of student
activities. Financial management processes ensure that no profit is made from these events. For
2025, revenue for camps and excursions totalled $224,246, compared with expenditure of
$211,205, with several events still to be finalised and paid.

Curriculum contributions (voluntary parent payments) totalled $61,678, which was higher than the
$49,210 received in 2024. Extra-curricular contributions remained consistent with 2024 levels,
while other contributions were significantly lower than in the previous year.

The largest areas of cash expenditure in 2025 were CRT staffing, utilities, and property services.
Our future work:

e Engaging with DE representatives to review both credit and cash budgets in preparation
for a workforce bridging application

¢ Simplifying cash budget by condensing subprograms

¢ Accurate reporting of maintenance and minor work expenditure to highlight required
maintenance and improvement works.

For more detailed information regarding our school please visit our website at
https://www.mfgsc.vic.edu.au/
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PERFORMANCE SUMMARY

The Performance Summary for government schools provides an overview of how this school is contributing to the
objectives of the Education State and how it compares to other Victorian government schools.

All schools work in partnership with their school community to improve outcomes for children and young people. Sharing
this information with parents and the wider school community helps to support community engagement in student
learning, a key priority of the Framework for Improving Student Outcomes 2.0 (FISO 2.0).

Refer to the ‘How to read the Annual Report’ section for help on how to interpret this report.

SCHOOL PROFILE

Enrolment Profile

A total of 604 students were enrolled at this school in 2025, 602 female and NDP male. 8% had English as an additional
language and 2% were Aboriginal or Torres Strait Islander.

Overall Socio-Economic Profile

The overall school’s socio-economic profile is based on the school’s Student Family Occupation and Education index
(SFOE). SFOE is a measure of socio-educational disadvantage of a school, based on educational and employment
characteristics of the parents/carers of students enrolled at the school. Possible SFOE band values are: Low, Low-
Medium, Medium and High. A ‘Low’ band represents a low level of socio-educational disadvantage, a ‘High’ band
represents a high level of socio-educational disadvantage. This school's SFOE band value is Low - Medium.

Parent Satisfaction Summary

The percentage endorsement by parents on their General School Satisfaction, as reported in the annual
Parent/Caregiver/Guardian Opinion Survey. Percent endorsement indicates the percent of positive responses (agree or
strongly agree) from parents who responded to the survey.

2025

% positive endorsement General School Satisfaction School 81.8%
(Parent/Caregiver/Guardian Opinion Survey)

Similar schools 63.8%

State 74.1%

School Staff Survey

The percentage endorsement by staff on School Climate, as reported in the annual School Staff Survey. Percentage
endorsement indicates the percent of positive responses (agree or strongly agree) from staff who responded to the
survey.

2025

% positive endorsement School Climate (School Staff Survey) School 64.9%
Similar schools 54.1%

State 59.3%
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LEARNING

Teacher Judgement of student achievement against the Victorian Curriculum

Percentage of students working at or above age expected standards in English and Mathematics.

2025
English Year 7 - 10 % of students at or above age expected School 72.1%
standards
Similar schools 72.7%
State 74.9%
Mathematics Year 7 - 10 % of students at or above age School 59.7%
expected standards
Similar schools 68.1%
State 70.5%
NAPLAN
Percentage of students in the Strong or Exceeding proficiency levels in NAPLAN.
2025 3-year
average
Reading Year 7 % of students Strong or Exceeding School 77.3% 79.3%
proficiency levels
Similar schools 65.9% 65.5%
State 65.9% 65.7%
Reading Year 9 % of students Strong or Exceeding School 71.3% 71.5%
proficiency levels
Similar schools 62.5% 61.4%
State 62.7% 61.0%
Numeracy Year 7 % of students Strong or School 66.9% 67.8%
Exceeding proficiency levels
Similar schools 63.8% 61.9%
State 65.6% 63.5%
Numeracy Year 9 % of students Strong or School 54.7% 59.9%
Exceeding proficiency levels
Similar schools 60.3% 58.2%
State 61.9% 60.2%

NAPLAN relative growth
The percentage of students in the High and Medium relative growth categories.

Relative growth is determined by comparing a student’s current year result relative to the results of all ‘similar’ Victorian
students (i.e., students in all sectors in the same year level who had the same score two years prior). If the current year
result is in the top 25 percent, their gain level is categorised as ‘High’; middle 50 percent is ‘Medium’; bottom 25 percent is
‘Low’.
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A multi-year average for NAPLAN relative growth will be included in future years as data becomes available.

2025

Reading Year 7 to 9 % of students High or Medium relative School 73.6%
growth

Similar schools 71.6%

State 74.1%

Numeracy Year 7 to 9 % of students High or Medium relative = School 72.5%
growth

Similar schools 70.5%

State 73.5%

Victorian Senior Secondary Certificate

In 2023, the Victorian Curriculum and Assessment Authority introduced the new VCE Vocational Major (VCE VM), a
vocational and applied learning program within the VCE, and the Victorian Pathways Certificate (VPC).

This section reports on the Victorian Senior Secondary Certificate completion rate, which includes VCE and VCE VM
students at the School, Similar School, and State level.

2025 e
VCE/VCE VM completion rate School 97.1% 95.9%
Similar schools 96.5% 96.1%
State 97.2% 96.9%
Mean VCE study score School 29.6 NDA
Total VCE VM students School 10 NDA
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WELLBEING

Student Attitudes to School — Sense of Connectedness

The percentage endorsement on Sense of Connectedness factor, as reported in the Attitudes to School Survey
completed annually by Victorian government school students, indicates the percent of positive responses (agree or
strongly agree).

2025 4-year
average

Years 7 to 12 % positive endorsement School 40.6% 39.0%
Similar schools 45.0% 42.1%

State 49.8% 47.7%

Student Attitudes to School — Managing Bullying

The percentage endorsement on Management of Bullying factor, as reported in the Attitudes to School Survey completed
annually by Victorian government school students, indicates the percent of positive responses (agree or strongly agree).

4-year
2025
average
Years 7 to 12 % positive endorsement School 44.7% 40.7%
Similar schools 47.9% 44 1%
State 50.8% 48.6%
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ENGAGEMENT

Students exiting to further studies or full-time employment

Percentage of exiting students going on to further studies or full-time employment.

2024 4-year
average
% of students exiting to further studies or full-time School 88.2% 82.6%
employment
Similar schools 75.8% 78.4%
State 81.5% 81.2%
Student retention
Percentage of Year 7 students who remain at the school through to Year 10.
4-year
2025 average
Real retention rate School 69.3% 59.4%
Similar schools 73.1% 72.4%
State 68.8% 68.7%

Average absence days per student

Absence from school can impact on students’ learning. Common reasons for non-attendance include iliness and
extended family holidays.

2025 average
Year 7 - 12 School 35.4 32.8
Similar schools 32.5 31.4
State 30.2 294

Attendance rate

Attendance rate refers to the average proportion of formal school days students in each year level attended.

2025
Year 7 School 85.7%
Year 8 School 80.8%
Year 9 School 83.0%
Year 10 School 79.7%
Year 11 School 80.5%
Year 12 School 81.7%
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FINANCIAL PERFORMANCE AND POSITION

FINANCIAL PERFORMANCE - OPERATING STATEMENT SUMMARY FOR THE

YEAR ENDING 31 DECEMBER 2025

Financial figures are as of 19 March 2026.

Revenue Actual
Student Resource Package $8,449,041
Government Provided DET Grants $858,130
Government Grants Commonwealth $0
Government Grants State $0
Revenue Other $274,882
Locally Raised Funds $439,281
Capital Grants $0
Total Operating Revenue $10,021,334
Equity Actual
Equity (Social Disadvantage) $98,641
Equity (Catch Up) $55,976
Equity (Social Disadvantage - Extraordinary Growth) $0
Equity Total $154,617
The equity funding reported above is a subset of the overall revenue reported by the school.

Expenditure Actual
Student Resource Package' $8,663,976
Adjustments $0
Books & Publications $4,503
Camps/Excursions/Activities $210,828
Communication Costs $21,541
Consumables $138,403
Miscellaneous Expenses? $371,068
Agency Staff $567
Professional Development $51,103
Equipment/Maintenance/Hire $46,090
Property Services $477,164
Salaries & Allowances?® $294,142
Support Services $123,343
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Expenditure Actual
Trading & Fundraising $6,472
Motor Vehicle Expenses $0
Travel & Subsistence $0
Utilities $94,307
Total Operating Expenditure $10,503,507
Net Operating Surplus/-Deficit ($482,173)
Asset Acquisitions ($0)

T Student Resource Package Expenditure figures are subject to change during the reconciliation process.
2 Miscellaneous Expenses include bank charges, administration expenses, insurance and taxation charges.

3 Salaries and Allowances refers to school-level payroll.
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FINANCIAL POSITION AS AT 31 DECEMBER 2025

Funds Available Actual
High Yield Investment Account $1,640,729
Official Account $85,892
Other Accounts $170,376
Total Funds Available $1,896,996
Financial Commitments Actual
Operating Reserve $306,588
Other Recurrent Expenditure $19,937
Provision Accounts $0
Funds Received in Advance $150,000
School Based Programs $253,270
Beneficiary/Memorial Accounts $193,669
Cooperative Bank Account $0
Funds for Committees/Shared Arrangements $56,456
Repayable to the Department $843,157
Asset/Equipment Replacement < 12 months $0
Capital - Buildings/Grounds < 12 months $0
Maintenance - Buildings/Grounds < 12 months $120,638
Asset/Equipment Replacement > 12 months $0
Capital - Buildings/Grounds > 12 months $0
Maintenance - Buildings/Grounds > 12 months $0
Total Financial Commitments $1,943,715

All funds received from the Department of Education, or raised by the school, have been expended, or committed to
subsequent years, to support the achievement of educational outcomes and other operational needs of the school,
consistent with department policies, School Council approvals and the intent/purposes for which funding was provided or
raised.
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